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ABSTRACT

Educational practice abounds in wishful thinking which occurs when we believe that
something is true because we want it were true. For example, in Poland we set very low cut-
scores to external examinations (30%) and still believe that passing the examination means
mastery of the subject.

Fortunately for educational diagnostics, assessment practice at schools involves
emotional/motivational achievement what makes it a good predictor of future accomplish-
ments at schools and on employment. Assessing growth of human capital do begin at general
education schools in Poland and elsewhere (US), though in a latent, and partly illegal way,
creating the second systems of grading. Frequently applied in lower tiers of education, com-
mented reports, in which teachers describe student achievement in their own words, are more
closely related to human capital assessment than the test-based grading used to be.

Both pedagogues and students are highly critical of standards of justice in the pre-
sent achievement assessment practices what makes their consequential validity vulnerable to
negative opinions. On the other hand, attempts to determine the worth of educational phe-
nomena by large surveys in the shape of educational evaluation could be contaminated by
various political factors. Widening the scope of educational diagnosis to cover the full range
of human capital developmental aspects would encourage the better, more economically and
ethically sound actions.
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WISHFUL THINKING IN EDUCATION

In the previous parts of the elaborafiomssumptions, paradigms,
methodology, and foci of educational diagnosticsensonsidered with trust
to assist education in preparing young generattongerform their school
and vocational career tasks. Poor diagnostic proesdead into uncertainty
and, in consequence, to wishful thinking in edwoati

Wishful thinkingoccurs when we believe that something is true be-
cause we want it were true. Unfortunately, suchkinig is commonplace in
education where diagnostic procedures are vaguesided, and largely bi-
ased towards our hopes for student capacity amthitega effectiveness. Most
applications of criterion-referenced measurementhous to the cognitive
domain of student achievement are deeply disappginthe numbers o stu-
dents not reaching well justifiable and plausibkerfprmance criteria are
greater than could be accepted.

Unforgettable experience of a massive flood of Wwikhhinking
gained Polish educational diagnosticians in a regmtative survey
of cognitive achievement carried out in year 1083ercentages of stu-
dents who failed to match the basic standards at time are presented
in Table 1.

Table 1. The outcomes of criterion-referenced tieskdother Tongue and Mathematics
in a national achievement survey in primary andsdary schools in Poland (1984)

Subject School ltem Curricular area Passing Failure
and grade form*) score rate
Mother | Elementary 4 MC + O | Minimum competence 60% 25%
Tongue | Elementary 4 MC Reading comprehension 65% 30%
Elementary 4 MC Grammar and spelling 60% 48%
Elementary 8 MC + O | Language knowledge 45% 49%
Elementary 8 MC + O | Reading epic stories 35% 51%
Elementary 8 @] Writing reports 70% 53%
Secondary 4 MC + O | Language knowledge 35% 37%

! B. Niemierko,Educational diagnostics for contemporary schootays. Measur-
ing and assessing growth of student human cagfait I: Main concepts and the scgpe
Colloquium 2012, 1; B. NiemierkoEducational diagnostics for contemporary school sys
tems. Measuring and assessing growth of studenthurapital. Part II: Methodology and
rules Colloquium 2012, 2.

2 B. Niemierko, Ogélnopolskie badania agjnie¢ uczniéw, nauczycieli i szkot
Synteza bada(National study of student, teacher, and schookaeiment. Research synthe-
sis], Centrum Doskonalenia Nauczycieli, Warszawa019
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Secondary 4 MC Poetry reception (lack) 59%
Secondary 4 MC Reading contemporary 35% 31%
poetry
Secondary 4 MC + O | Self-education skills 60% 62%
Ma- Elementary 4 @] Minimum competence 75% 52%
thema- | Elementary 4 @] Multilevel test 75% 69%
tics Elementary 8 @] Minimum competence 75% 73%
Elementary 8 MC Multilevel test 75% 74%
Secondary 4 MC Multilevel test 75% 62%

*) MC — multiple choice, O — open question

Passing scores for the tests gathered in Tabler&é mech debated
and carefully tried out by the eminent subject-eraipecialists in our coun-
try, so the scores should be assumed to be adefqputite curricular stand-
ards and test difficulties. However, almost a lohlthe students did not reach
the standards in Mother Tongue and about two tbirétudents failed
in Mathematics. Clearly, curricula and passing esas well as test items
represented wishful thinking of pedagogues rathanteducational reali-
ty.

Fifteen years later, when external examinationesysivas introduced
into primary and secondary schools in Poland, éssdn learned in previous
achievement surveys prevented educational decra@kers from determin-
ing any cut scores for elementary and junior-highosls. All students are
graduated from elementary school and from gymnasnegardless of their
examination score. Solely the senior-high schogtelm) graduates with
selective examination (,matura”), neverthelessciiting score is extremely
low (30%).

Is it justifiable? Table 2 reveals the possiblentliic consequences
of enforcing some passing scores upon the elemesithool finals.

% A. Brozek, D. Grabowska, H.edrasik, J. WalczakDsiggniecia uczniow keécz;-
cych szkat podstawow w roku 2007. Sprawozdanie ze sprawdzianu 2@@hievement
of students graduated from elementary school in72@0report on external examination
2007], Centralna Komisja Egzaminacyjna, Warszawa’20
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Table 2. The anticipated consequences of settirfgnpeance standards
on the obligatory external examination in elemgnsahools in Poland (2007)

Passing Raw score required| Percentage| Denied diplomas
score (out of 40 points) of failure in thousands
70% 28 49,6 220
60% 24 33,8 150
50% 20 20,4 91
40% 16 10,2 45
30% 12 3,8 17
20% 8 0,9 4

Only 30% passing score could be reasonably appliduigh-stakes
examination in Poland and this is exactly the ,rafethumb” accepted for
high-school examination (,matura”), where curricidee wider, tests are
more difficult, and wishful thinking is even morewerful than at the ele-
mentary level.

Nobody is satisfied with such a low performanceeleV¥est scores in
lower sections of achievement measurement scales Hhaited content
meaning they do not tell us what a student can do and waé&she cannot do
in the selected curricular area when merely orvel thii test items are proper-
ly solved. However, the rigid academic traditionkafropean education pre-
vents educational authorities from more realisppraach to designing and
assessing the cognitive domain of human capitgl tbster.

ASSESSMENT PRACTICE AT SCHOOLS

Although in most countries subject-matter gradiagarmally con-
fined to the cognitive domain, actually it is ratha hodge-podge of student
attitude, effort, and achievemehtMotivational aspect plays an important
and in many cases a leading role in teacher assesoh student learning.
It may be seen icommented educational repoitswhich teachers describe
student achievement in their own words rather thgmeans of a letter-
grade or another formalized grading system. Thigl lof reports has been

* S. M. BrookhartGrading practices and validityEducational Measurement: Is-
sues and Practice, 991, 1.
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strongly criticized both in Europend in the United Statt®ut commonly
used as essential in lower grades of many elemestaiools and as an auxil-
iary assessment method in higher grades.

Here are some excerpts from a commented educatiepatt in the
form of a letter addressed to Margaret, a stude@rade 1 in an elementary
school in Gdask’:

Maggie, you all-rounder,

You are a wise and smart girl.

Your reading is excellent, fluent, and expressieur writing from
memory and from hearing is faultless. Though youemvith shapeless let-
ters and you often carelessly go out of the lineu Yell stories willingly and
well. Your conclusions are correct (...).

As you see, you are a dream schoolchild, and Igytiest a dream
daughter as well. You may be characterized in saipezs. However, Mag-
gie, your work, your effort put into the final eftemust also be assessed.

| think that your work at writing accuracy was ftittle. In your case,
reading did not require any practice because yaudcalready read well
when you entered the school (...).

| was sure that you first of all children would ih the exercise
<l count and paint>. However when other childreartsd the task and
evened you out, you stopped your work. Would ohky desire to show off
and not your wish for improvement and better knalgkeguide your learning
behavior? | do not suspect you of being driven bighsvanity but it looks
like that.

You enjoy attracting other children’s attention.idtgood that with
your knowledge and eloquence and not with tantrurwlimsicality. Any-
way, as you can see, your classmates stay a bit frai@ you. (...) Learn
also how to listen to the others, accept the vieftvgour colleagues, praise
them for something and do not emphasize that yat lstter (...).

| wish you to stand firm on the position of a modehoolchild and
daughter. Your parents are certainly proud of syreat first-grader. | wish
them to be always happy about you. And to you d@&essful rest in the
mountains and getting great strength to work insa@nd semester.

® P. Krope,Ocena opisowa w pedagogice jakodio nieporozumié [Educational
commented report as a source of misunderstanding],B. Niemierko (ed.),Diagnostyka
edukacyjnaWyd. UG, Gdask 1994.

®S. M. BrookhartGrading Pearson, Upper Saddle River 2004.

" B. Niemierko,Ocenianie szkolne bez tajemfi@rading without mystery], WSiP,
Warszawa 2002, p. 194-197.
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Main comments to the letter are following:

1. The letter goes far beyond the cognitive domHigoncerns also
motivational domain (effort), moral domain (coopd@ra with classmates),
and physical domain (handwriting). All the areasviEggie’s human capital
development are subjects of teacher observatioreealdation.

2. The letter is personal, private, non-schemétawever, it seems to
be addressed to Maggie’s parents rather than teiheg its vocabulary (,all-
rounder”, ,superlatives”, ,vanity”, eloquence”, staum”, ,whimsicality”)
is certainly too difficult to elementary schoolstirgrader.

3. Proportion of the number of sentences contaipogjtive and neg-
ative information about Maggie’s behavior is in thecerpt 10 : 8, and in the
whole document 21 : 18. The two kinds of charastes create a mixture
of different components which may be difficult ygnghesize for parents.

4. Superlatives like ,excellent reading”, ,faultesvriting”, ,,dream
schoolchild”, ,great first-grader” would not be jpably proved by measure-
ment procedures. Informal educational diagnostitsndakes extreme views
on a student’s behaviohdlo effect while standardized diagnostics keeps to
the mean of the feature.

5. Small incidents like breaking work on ,| coumidapaint” exercise,
guoted as the facts supporting general observatshmild be tactfully con-
cluded on the spot in the classroom or immediaébr the lesson and not be
included into a semester certificate. They do restetive fixing on the paper
and being provided to the child’s parents.

Because of significant differences in focus angiocedure, school
grades and standardized tests bring results witlegrgent from each other.
It can be seen in the outcomes of Educational ig@sdervice study of 8.5
thousand high-school graduates in the United Stgtessented in Table 3.

Table 3. Correlation coefficients of selected \alea
with school grades and standardized test scores

Variable Correlation Correlation
with school grades| with test scores
1. Educational motivation in teacher opinign 0,63 0,45
2. Work completed in teacher opinion 0,61 0,33
4. Class behavior in a teacher opinion 0,51 0,35
5. Parental socio-economic statS&Q 0,35 0,48

8 W. W. Willingham, J. M. Pollack, C. Lewi§rades and test scores: Accounting
for observed differencedpurnal of Educational Measurement, 2002, 1.
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6. Student educational plans 0,35 0,33
7. School attendance and lack of delays 0,33 0,19
9. Student self-esteem 0,29 0,28
10. Peer studiousness 0,29 0,25

Two conclusions may be drawn from the data coredhst Table 3:

1. Teacher estimation of a student’s motivatiordlieévement makes
a fairly good predictor of her/his school grades$ tmuch weaker predictor
of test scores.

2. While the teacher opinion on student attitude effiort strongly in-
fluences school grades it is less susceptible éofdmily SESthan external
examination scores. No doubt that teachers compefmasocial inequalities
while test scores are rigorous in keeping to thgnittve dimension of evalu-
ation.

The fairly naive question would be why teacherstammate their
subject-matter assessment with such circumstaniées dtudent effort,
homework, good behavior, school attendance? Isnplg a class manage-
ment strategy or an inherent quality of their ediocal work? Willingham
and his coworkers content themselves with the Jotlig statement:

Both grades and test scores play an importantindhégh-stakes edu-
cational decisions. Tests are often used becausenadrtainty about the
meaning of grades, yet grades are used to evaluatealidity and fairness
of tests. Grades and tests provide this mutual@tifyecause it is commonly
assumed that they do or should measure much the #ang. Yet the two
measures often yield somewhat different results) Due to their distin-
guishing characteristics, grades and tests haterelift strengths that tend to
be complementary. Common advice that the two meassinould be used
together where possible is well founded

The differences between examination scores andosgurades con-
sistently move along the levels of education and essult of that prediction
validity of high-school grades for college gradegynbe higher than predic-
tion validity of the most sophisticated batterie achievement tests
(SAT, ACT).

Measurement theorists complain:

And yet, study after study shows that the predectbility of college
admissions tests and high school grade point agdi@gclass rank) is rough-
ly the same, and somewhat redundant. One wondergHie could be. How

° Herein, p. 31-32.
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can crack teams of the world’s best psychometrictaa consistently battled
to a draw in predicting college success by idiosgtic collection of high
school teachers? The answer to the question is ddedesomewhere in the
similarity in the processes that go into makingradg point average at the
high school level and making one at the collegelless first described by
Brookhart?, and then documented by Cross and Ffagrading is a hodge-
podge of attitude, effort, and achievement at tiedia and high school lev-
els. Some recent work (...) indicates that the siimaloes not change much
at the college levé&.

We do not have enough reliable research to ascevihether the
same ,processes similarity” extends as far as jalket and job success.
However, we believe that converting ,the hodge-modd) student attitude,
effort, and achievement” both into a set of stadid&d measurement scales
and into a legal directives on motivational, moedperiential, and physical
assessment in classroom education is favorable ampawer market and,
in the further perspective, to the country economy.

TWO STANDARDS OF JUSTICE IN GRADING

The concept of two standards of justice in gradives originated
in Susan Brookhart’'s pap@reachers’ grading practices. Meaning and Val-
ues(1993). She wrote:

There is a double standard of just deserts: Ana@eeor about aver-
age student gets ,what (s)he earns”, while a beleerage student gets
»a break” if there is any way to justify it. Thefidirence is how the teacher
perceives the student and reflects the teachenmcady function. (...)
»I could not fail a student who was trying” becauwsetudent who ,works
hard” does not ,deserve” to fail. (...) Recommendeadgg practices, sug-
gesting no compromises, are of limited help to hee on this issue.
The study’s results suggest that teachers mix thlesrof judge and
advocate differently for students of different &ipjl and this in itself

103, M. BrookhartGrading practices and validifyEducational Measurement: Is-
sues and Practic&991, 1.

L. H. Cross, R. B. Frantodge-podge grading: Endorsed by students and teach
ers alike Applied Measurement in Education, 1999, 1.

12 3. K. Smith,Reconsidering reliability in classroom assessmert grading,Edu-
cational Measurement: Issues and Practice, 2003, 4.
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is a value-laden att

These general statements were supported by thes\oe®4 teachers
who analyzed a number of anecdotal stories on sts&ed problems. The
research outcomes are summarized in Table 4.

Table 4. Opinions of American teachers on achievemssessment at schools

Situation Decisio_n about the final grade
(in percentages)
No change Raise Lower
1. Good achievement but below the stu- 80 4 16
dent’s ability
2. Despite hard work a student does hot 6 94 -
reach standard
3. Satisfactory achievement without making 95 - 5
effort
4. Very good on the test but lack of home- 51 1 48
work
5. Satisfactory on the test but lack of home- 86 1 13
work
6. A weak student begins to get better 29 71 -
7. A good student approaches the grade 73 27 -
,»very good”
Average 60 28 12

Table 4 shows that American teachers are inclioedise the grade
to weak students who work hard (situations 2 anah@)even to forgive them
lacking homework (situations 5) but at the sameetihey present unyielding
attitude (situations 4 and 7), and even rigidityu@tions 1 and 3) toward
those who they consider to be good students. Teaght® have passed edu-
cational measurement cours@s=40) do not differ in opinions from those
who have not got such special qualifications=(44). Both groups pointed
out to the student’s effort seen as the greatdsevia education and to ex-
pected motivational effects of permissive policy gnading weak students’
achievement.

Brookhart’s concept of two standards of justicgliading was further
elaborated in Polaril Thesecond system of gradingreating ,the grey ar-

13'3. M. Brookhart,Teachers’ grading practices: Meaning and valudeurnal
of Educational Measurement, 1993, 2, p. 140-141.

14 B. Niemierko,Ocenianie szkolne bez tajemfi@rading without mystery], WSiP,
Warszawa 2002. Chapter XIV.
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ea” of assessment policy, is assumed to have tlosving characteristics:

1. It is a cross-national and inter-systemic phesraon. It probably
concerns every non-selective primary and seconsigrgol as well as some
higher education institutions.

2. It has its roots in the context interventioroietducational process-
es. Not all the students have favorable externdl iaternal conditions to
intensive academic development. In too numerousscse conditions are
far from the assumptions of curriculum makers.

3. When it concerns students without formal psysgiglal statement
of the need of special treatment it is not entidelyal. On account of that,
schools do not officially declare that they redeckicational standards and
employ more lenient grading system.

4. It operates mainly in the lower part of gradsuale. Teachers de-
fend the upper part of the scale frgmade inflationbut their efforts to keep
up high instructional standards are not always essfal.

5. Both individual and socidéedbackof the second system is gener-
ally positive. Failures are inefficient incentivieslearning and society does
not profit from educational drop-outs. Successesvarre productive.

6. Unfortunately, the second system makes actaaligyg procedures
complex and confusing. Because of double structues of the game are
changeable and unclear. A student who is promogddJor may lose a part
of his/her learning motivation and self-esteem.

7. Four strategies may be applied by teachers &b wligh the prob-
lems of grading weak students’ achievement:

a. Open friendly strategyallowances for slower developmemo-
body should be ashamed to benefit from the redteel and nobody is al-
lowed to stop the effort to achieve standards. {Eaeher devotes much time
to support slower learners.

b. Open unfriendly strategfighting outsidersEvery student realizes
his/her weaknesses and delays but some studen¢videmtly at risk of be-
ing a failure. The teacher repeatedly declares hiatmission in education
Is to force the latter group to greater effort.

c. Hidden friendly strategyiscreet empathy with slow learnefihe
second system of grading does not officially exigt the teacher secretly
helps weaker students on tests and examinatioresyEstudent can expect
understanding his/her problems if only demonstrptestive attitude toward
learning.

d. Hidden unfriendly strategycovert aggressianAt the beginning
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of the course everything seems to be in order fiatveards whenever ap-
pears class-management problem, the teacher atsdokents with hard

questioning on subject-matter details. As a reswdaker students learn how
to avoid punishment rather than how to accelersd& progress.

Recently, Grayna Szyling carried out a representative studyachers
(n = 120) and students € 480) of the Polish junior-high schools on theosel
system of grading. The main outcomes of her research were following:

1. About a half of grading problem situations tesshresolve byc-
casional lowering achievement standards.

2. On low-stake examinationseachers are more demanding than
on high-stake examinationg heir permissiveness grows alongside with the
importance of examinations.

3. The second system of grading is applied to thlev range
of achievement levels. There is no significant elation between the levels
and decisions about lowering standards.

4. Nor occasional lowering achievement standardselades with
school achievement levels measured by mean scaresunmtry-wide exter-
nal examinations.

5. An overall hierarchy of factors that make teastdecide to lower
the standards cannot be identified. In everydayasin, a student’&ffort
anddiligenceare the most important but at the end of schoal fleeperson-
al and social consequencetthe decision count more.

6. Students are ,generally convinced that everybsidyuld be as-
sessed exactly the same” but they approve lowateérgands on those col
leagues who heavily struggle for better learnintgzomnes.

7. Students gain knowledge about occasional lowesiandards from
their colleagues (66%) and by free observation (Aé&her than from sub-
ject-matter teachers (26%) or the homeroom teg@196é}.

As it was mentioned in the previous section of pla@er, the high-
school grade-point average in the United Statesisisally found to be
a stronger predictor of college achievement thantlae Scholastic Achieve-
ment Test scores. However, both the grade avemg¢ha test scores over-
estimate first-grade college grade-point averagéoof SESand minority
(African-American and Latino) studentsg. these students are predicted to

15 G. szyling,Nauczycielskie praktyki oceniania poza standard@ieachers’ prac-
tices of assessment out of standards], Impuls, d&we2011.
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earn higher college grades than they actually. dois hypothesized that liv-
ing troubles, financial problems as well as anggtlow aspirations, or nega-
tive attitudes may interfere with their academiccass. College professors
are less able than high-school teachers to comfgefwathe scarcity of pre-
requisites for success.

The existence of second system of grading wastedsked down by
the Polish sociologists of educattonThey found that youth from loBES
families received on gymnasium examinations loveers than could be ex-
pected on the basis of their school grades. Thelagxthe phenomenon by
lessercultural capital of the families but it could also be ascribedie sup-
port given by the teachers who know the studerdsidnlearning conditions.
There is no such special treatment of the #Sstudents in external exami-
nations. The researchers conclude their findindgk such a bitter statement:
,It IS a paradox that the youth who was not treasdpotential beneficiary
from the reform, because they were already priedeggained the most
of introducing external examinations.”

THE ETHICS OF EDUCATIONAL DIAGNOSIS

Samuel Messick’s concept obnsequential validity has drawn the
interest of educational measurers to the problertheir responsibility for
far-reaching effects of their work. He distinguidnfeur facets of measure-
ment validity as presented in Table 5.

Table 5. Facets of Validity

TEST INTERPRETATION TEST USE
EVIDENTIAL BASIS Construct validity Construct valiy
+ Relevance/utility
CONSEQUENTIAL Value implications Social consequenceg
BASIS

8 R. Zwick, I. Himelfarb,The effect of high school socioeconomic statushen t
predictive validity of SAT scores and high — schgralde point average,Journal of Educa-
tional Measurement”, 2011, 2, 101-121.

173, Domalewski, P. MikiewiczMiodzie w zreformowanym systemie szkolnym
[Youth in the reformed school system], IRWIR PANyrlin 2004.

18 3. MessickTest validity and the ethics of assessmghinerican Psychologist”,
1980, 35, 1012-1027.

193, Messickyvalidity, [in:;] R. L. Linn (ed.),Educational measurement. Third edi-
tion, American Council on Education — Macmillan, Newrk'd.989.
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Values such as self-expression (assertiveness) of dsiden, on the
other hand, their self-control, may both strengtleamination feedback
on their performance and contaminate assessmemtownajudice or perverse
interpretations. Messick admits that self-expressiad self control as well
as many other personal and social traits are ,dpaonflicting value inter-
pretations®® but warns us against ignoring the prevailing difiertheories,
social ideologies, cultural idiosyncrasies, andspeal inclinations. These
circumstances may alter the meaning of measuresmnes to particular
groups of educational stakeholders.

There are intended and unintendextial consequences test inter-
pretation and use. At the end of the previous phtlhe paper some negative
consequences of external examination for BSfamily students were con-
sidered . Side-effectdike backwash-effect, the test influence upondbetent
and method of learning long before examinationgeng to the test”), and
by-productsof testing like test-wisenegsstead of subject-matter knowledge
are well known defects of contemporary cognitiveeasment methots

The most far-reaching social consequences of hagkesachievement
assessment reduced to the cognitive domain arengetrtto emotional and
moral domains of human capital development. Accwydito Maria
Groenwald, when examination success is the onky walue in education
- ,(...) all ways leading to it become acceptableisiay an unofficial per-
mission is given to cheating and lying throughoxaraination; unofficial
because inconsistent with examination procedunegntieeless allowed while
not detected. Symptomatic of this attitude is igmprthe examination dis-
honesty by parents, teachers, society, mass ntediagh they not participate
in this deception, they do not fight it and onlpsglically pretend they d&

The author of this harsh criticism comes to thectusion that exami-
nation evil prevails over examination good evercheating and lying are
excluded.Examination evilinvolves ,hidden curriculum, depersonalization
of students and teachers, their humiliation, wislpassively conform to ex-
aminations and to follow them in teachingg. teaching by the tests and to
the tests, fierce competition, the pain of beirignsatized and excludet®
Examination goodnvolves only the process of intensive learningacnount
of expected examinations and the confidence inhtxat ability to prepare

2 Herein, p. 60.

2L B. Hoffman, The tyranny of testingCrowell Collier, New York 1962.

22 M. Groenwald Etyczne aspekty egzaminéw szkolnithical aspects of school
examinations], Wydawnictwo UG, Gask 2011, p. 30.

% Herein, p. 172.
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students for passing them smooffily

Is classroom, presumablgrmative” assessment more ethically valu-
able? A lot of research indicate negative answehéoquestion, especially
when student opinion is concerned. Table 6 presdtsoutcomes of one
of the studies. One hundred of seven — and eigitteys were confronted
with several fictitious stories and asked: 1. ,W$air?”, and 2. ,Could
it happen in your classroont?”

Table 6. Student opinions on classroom achieverEsgssment

The case Justice Occurrence
[(-1) = (+1)] | [percentage]

1. Martin always gives his opinion about the book|he
read and is able to justify his view. The teacheeg him +0.82 69
an A for independent thinking.
2. Mary receives As because she is the fastest inanath +0.15 S5
matical problem solving.
3. Julie receives As because she always adds sonme jnte +0.63 44
esting details that are missing in a textbook.
4. Helen on her own free will solves mathematical prpb +0.20 49
lems which were not assigned, so the teacher diee$
As.
5. Kathy gets a C because she offers an answer tg the-0.16 59
teacher’'s question although she knows very litheudt
the subject.
6. Matt solved the problem by himself but did not get
grade because he had not follow the method showhp on-0.79 >4
the lesson.
7. Patrick is considered a good pupil by the teached a
she always tries to give him an A though he selden] -0.80 76
serves it.
8. The teacher does not like Alice and always tries to -0.88 66
prove that she does not deserve any more than a D.
9. Tom gets good grades for homework cribbed from his -0.72 83
colleagues.
10. The teacher gave somstudents very low gradegs -0.88 82
because she was in a bad mood one of these days.

% Herein, p. 170.

%3, M. BrookhartEditorial. Special issue: The validity of formatiaed interim
assessmenEducational Measurement: Issues and Practice, 2009,

% J. Denc, Nauczycielskie modele oceniania qupiie¢ W szkole podstawowej
[Teacher models of achievement assessment in prireenools], Unpublished master’s
dissertation, University of Gdansk, 1994; B. Nierk@® Ocenianie szkolne bez tajemnic
[Grading without mystery], WSiP, Warszawa 20022385.
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We can see in Table 6 that all the stories matehsthdents’ expe-
riences (occurrence possibility of 57% on averdyp#) the cases of evi-
dent injustice (from 6 to 10), strongly condemned fthe students
(-0,81 on average), are even more frequent (72%awarage). While
,most teachers dislike evaluating their students giving grades”, most
students certainly dislike assessment procedures tdachers apply
in classrooms.

DIAGNOSIS AS THE KEY TO EVALUATION

Educational evaluatioormeans gathering information about context,
progress, and outcomes of learning in order tonedé its merits and faults
and to recommend appropriate institutional decsion

Educational evaluatomattemptto determine the worth of educational
phenomena: student achievement, teaching methotspls management,
system efficienc§?. They make use of diverse evidence, ranging famec-
dotal stories andolklore beliefs todescriptiverecordsandresearch(experi-
mental) studieS. The most important evidence comes from educdtiona
diagnoses, both informal and standardized. Diagr®osind evaluation (the
term ,evaluatics” could be coined by analogy) atlesely related as
it is shown in Figure *f.

2. A. ShepardClassroom assessmefin:] Brennan (ed.Educational measure-
ment. Fourth editionAmerican Council on Education — Praeger, Westpoos, p. 637.

2. J. PophamEducational evaluationPrentice-Hall, Englewood Cliffs, 1975,
p. 175.

2 A, W. Astin, R. J. PanosThe evaluation of educational programs
[in]] R. L. Thorndike (ed.)Educational measurement. Second edijtidmerican Council
on Education, Washington 1971.

30 B. Niemierko,Pomiar wynikéw ksztalceniihe measurement of teaching out-
comes], WSIiP, Warszawa 1999, p. 290.
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Figure 1. Four types of applied research in edanati

odent Context

Process

Product

Curriculum studiesare content — and process-oriented. They an-
swer two questions: ,what to teach?” and ,how tacte that effectively?”.
Diagnostics will make sure that so directed learning runs acdéely
to individual needs and circumstances, context aspects are considered
crucial. Evaluationis product — and context-oriented. It focuses oa th
systemic value of student, teacher, and school eaehent. When
conclusions are positive, the now evaluated praessay be further im-
plemented and they may lay the foundations for essiwe curriculum
studies.

Evaluation theorists warn of reducing diagnostisibdor evalua-
tive reports to student achievement testingClinicians and counselors
generally use measuring devices to help make dewssabout individu-
als” — remarked James PophdmOccasionally, educational evaluators
may also use them to support administrative decssibut they are

31 L. Korporowicz, Refleksja jako dziatanie. O statej potrzebie pragfwania re-
dukcji w pojmowaniu badaewaluacyjnych w edukad®n the permanent need of breaking
reductionism in understanding evaluation studies etlucation], [in:] B. Niemierko,
M. K. Szmigel (eds.)Regionalne i lokalne diagnozy edukacyjR&DE, Krakow 2012.

32 W. J. PophamEducational evaluationPrentice-Hall, Englewood Cliffs, 1975,
p. 172.
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not obliged to.

An American nationwide survey on public educatiomaeds®
showed that, at least at the elementary school, laffective goals (self es-
teem, socialization, need achievement, school t@iem) are far more im-
portant (4.29 in 1 — 5 scale) than cognitive go@asoning, creativity,
memory: 3.38 points), and physical education-healifety scored higher
(3.59) than intellectual achievement, though nohigh as reading (compre-
hension and interpretation: 3.91).

Political contextplays a substantive role in educational evaluation
~-Worth determinations alone will not be the onlgtiars involved in educa-
tional decisions” — emphasize PopHamAnd he illustrates the statement
as follows:

Suppose that a harshly negative evaluation of avative program
in university-level instruction for minority studenwould results in the
abolition of the program and, thereby, at leasttlfi@ time being, the elim-
ination of the university’s most visible effort &ssist minority students.
In addition, the abolition of the program would uksin the dismissal
of 15-20 staff members. Most of whom are repredems of minorities
themselves. Now any evaluator who expects the waddecision-makers
to instantaneously adopt the ,shut it down” recomdaion inherent
in t32e adverse evaluation report is an evaluatoneed of some season-
ing™.

Henry Brickell, then the head of an educational leat@on
centers, summarized his experience in dealing wibhtical decision-
makers with a statement that sampling, methodsaret designs, inter-
pretations, conclusions, reporting styles, and,vaball, consequences
of evaluation are dependent on educational auikefit ,It is almost
inevitable that an evaluation has a political disien to it” added Colin
Robsor’".

Teachers may not approve measurement-based superais their

%3 R. Hoepfner, P. A. Bradley, W. J. Doher¥ational priorities for elementary ed-
ucation,University of California, Center for the Study of&uation, Los Angeles 1973.

3 W. J. PophanEducational.., dz. cyt., p. 302.

% Herein, p. 300.

% H. Brickell, The influence of external political factors on tisée and methodolo-
gy of evaluationEvaluation Comment, 1976, 2, p. 5.

37C. RobsonReal world research. A resource for social scigatand practitioner-
researchersBlackwell, Oxford 1993, p. 183.
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work® and teachers’ associations used to question ,ivega&valuation
of any of their members, even the manifestly incetapt, feeling that the
dismissal of one teacher might trigger the futlisenissal of many*™.

Entangled in complicated political dependenciesicational eval-
uation suffers from many deformations which may tbemed pseudo-
evaluations(Suchman, 1967; Patton, 1981; Korporowicz, 26%ap lib-
eral educational systems appear ,posture”, ,postponé¢meayewash”,
»mock”,  quick-and-dirty”, and ,amusing” evaluatign In authoritarian
systems we may expect ,weighty”, ,compliant”, .fragntary”, and
»Submarine” evaluations. Even gemocraticeducational systems ,good-
wish”, ,whitewash”, ,personality-focused”, and ,gs&imate” evaluations
are frequent.

In general, educational evaluation can make a gsedand a deliber-
ately deceiving use of diagnostic data.
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DIAGNOSTYKA EDUKACYJNA WE
WSPOLCZESNYM SYSTEMIE SZKOLNYM.,
POMIAR | OCENIANIE WZROSTU
KAPITALU LUDZKIEGO UCZNIOW.
CZESC Ill: WYBRANE WYNIKI

STRESZCZENIE

Praktyka edukacyjna obfituje w myslenie Zzyczeniowe, nasycone przesadnym
optymizmem. Na przyktad w Polsce stosujemy bardzo niskie (30%) iloSciowe normy wy-
magan w egzaminach zewnetrznych, a wierzymy, ze ich osiggniecie oznacza opanowa-
nie przedmiotu.

Pomysine dla diagnostyki edukacyjnej jest to, ze ocenianie wewnatrzszkolne obej-
muje, obok poznawczych, emocjonalno-motywacyjne osiggniecia uczniéw. To czyni je
do$¢ dobrym predyktorem sukceséw tych uczniéw w dalszym ksztatceniu i w pracy za-
wodowej.

Ocenianie przyrostu kapitatu ludzkiego w ksztatceniu ogélnym zaczyna dopiero
dochodzi¢ do gtosu na $wiecie i w Polsce, czesto w ukrytej, nie w petni legalnej
formie ,drugiego uktadu wymagan egzaminacyjnych”. Na nizszych szczebla systemu
edukacyjnego przybiera to zwykle posta¢ oceny opisowej, w ktérej nauczyciele ujmujq
osiggniecia ucznia wlasnymi stowami, mocno wykraczajac poza obszar wiadomosci
i umiejetnosci.

Zaréwno pedagodzy, jak i uczniowie, sg nastawieni krytycznie wobec sprawie-
dliwosci obecnych praktyk oceniania wewnatrzszkolnego, co naraza trafnos¢
konsekwencyjng tego oceniania na uzasadnione zarzuty. Z kolei préby rejestrowania
zjawisk pedagogicznych w drodze ogdinosystemowych badan o charakterze ewaluacyj-
nym moga by¢ skazone wptywem roznych czynnikdw politycznych. Poszerzenie diagnozy
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edukacyjnej, tak by objeta wszystkie aspekty rozwoju kapitatu ludzkiego, mogtoby za-
owocowac dziataniami o wiekszej wartosci ekonomicznej i etycznej.

Stowa kluczowe:

diagnostyka edukacyjna, myslenie zyczeniowe, osiggniecia ucznidw, ocena opisowa,
ocenianie szkolne, trafno$¢ konsekwencyjna, ewaluacja w edukacii.
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